
 
  

 

 

 

 

 

 

 

 

 

 

 

 

 

Article QR 

 

Journal QR 

 

 

FACTORS AFFECTING ACADEMIC PERFORMANCE OF PUPILS IN 

UNIVERSAL PRIMARY EDUCATION (UPE) SCHOOLS IN UGANDA 

 
 

Joseph Okello, Daniel Angol & David Mwesigwa 

To cite the article: Joseph Okello, Daniel Angol & David Mwesigwa (2020). Factors affecting academic performance 

of pupils in universal primary education (UPE) schools in Uganda, South Asian Journal of Development Research, 

3(1): 1-13. 

  

 
Link to this article: http://aiipub.com/journals/sajdr-200717-021033/  

 

 

ISSN: 2706-8471 (Online)           ISSN: 2706-8463 (Print) 

http://aiipub.com/journals/sajdr-200717-021033/


  Okello et. al,. (2020) 
 

FACTORS AFFECTING ACADEMIC PERFORMANCE OF PUPILS IN UNIVERSAL 

PRIMARY EDUCATION (UPE) SCHOOLS IN UGANDA 

 

 

Joseph Okello1, Daniel Angol2 & David Mwesigwa3 

 
1MA Student, 2MA Student, 3PhD, Senior Lecturer 

Faculty of Management Sciences 

Lira University 

P. O. Box 1035 

Lira – Uganda 

 

A R T I C L E  I N F O 

Article Type: Review  

Received: 18, March. 2020. 

Accepted: 08, Aug. 2020. 

Published: 10, Aug.. 2020. 

A B S T R A C T 

This study focused on factors affecting the academic performance of 

pupils in UPE schools since pupils are central in the educational 

process. Four questions were answered, namely: what is the effect of 

institutional leadership on the performance of pupils in UPE schools? 

What effect do political factors have on the performance of pupils in 

UPE schools? What effect do socio-cultural factors have on the 

performance of pupils and how does parents’ involvement affect the 

performance of pupils? Secondary data were analysed using a 

document review analysis and it is revealed that school leaders such as 

school management committees and the head teachers who are 

equipped with leadership skills have an effect on the academic 

excellence of pupils; political factors exhibited through fulfilment of 

responsibility from the state and the district authorities affect academic 

performance of pupils in UPE schools. However, lack of government 

commitment, in terms of limited allocation of resources to schools in 

rural areas affects the performance of learners. Finally, selected 

cultural factors such as gender preference, early marriages, unplanned 

pregnancies, child labour and female genital mutilation (FGM) have a 

negative impact on the performance of pupils in UPE schools. 

Therefore, the involvement of parents in facilitating education of their 

children is presented as a contributory factor in attaining better 

academic performance in UPE schools. It is recommended that parents 

should participate in key school activities such as meetings with 

teachers. 

Keywords: Performance, UPE, 

leadership, pupils, schools 

 

 

1. INTRODUCTION 

The academic performance of pupils at school continues to be one of the major debates in 

the modern education system. Studies have established that pupils are at the centre of 

educational processes and if they do not perform well both inside and outside the classroom, 

all key developments in education are regarded as failures (Ntuyo, 2017:1). A study by Nyipir 

(2010:1) posited that parents should be accountable for the bigger share of every fault 
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because a majority of them involve their children in too many domestic chores such as 

gardening which leaves pupils with limited time with their teachers in school and less time 

for class. According to Karande and Kulkarni (2005:11), there are several factors affecting 

academic performance of pupils in UPE schools; they categorize those factors along medical 

problems, specific learning disability, emotional problems, poor socio-cultural home 

environment and environmental factors. This article focuses on selected factors affecting 

academic performance of pupils in UPE schools of Lira district in mid-northern Uganda.  

 

1.1 Background to the study 

Education is one of the essential means in which a country’s socio-economic and 

political development is attained (Akol, 2018:2). Worldwide, education is a basic human right 

and so every child of school-going age is required to be in school so as to make it viable to 

everyone in a society (UNESCO, 2007). Also, basic education strengthens the capacity of an 

individual in terms of better knowledge, which is linked to human empowerment. In contrast, 

the academic performance of pupils is a research drive to a number stakeholders such as 

education consultants, instructors, policymakers and implementers, parents and guardians, 

and several community workers. Prior literature demonstrates that academic performance of 

pupils is determined by variables such as family, schools, society and motivational factors 

(Osonwa et al., 2013).  

A number of researchers worldwide have conducted studies to examine the factors 

affecting the academic performance of pupils in both UPE schools and non-UPE schools. For 

example, a study conducted in the United States of America by O’Neill (2000) revealed that 

poor school facilities can distort the learning environment for both the instructors and the 

target learners. In Australia, Considine and Zappala (2002) found that poverty is the main 

factor contributing to poor performance of learners in schools. For example, families, where 

the parents enjoy a comparative advantage in terms of social, educational and economic, are 

likely to nurture a high level of academic achievement in their children than families whose 

parents are overwhelmed in poverty and illiteracy. Hence, shortage is one of the key 

contributing factors to poor academic performance of learners in school.  

In the African context, scholars have conducted similar studies regarding the factors 

responsible for the poor academic performance of pupils in schools. For instance, Nyarko 

(2010) found that dearth of parental participation in the key school activities in Ghana has a 

negative association with academic performance of learners in school. In Namibia, a study by 

Gudlaug (2010) reveals that parental participation in educational activities is not only on the 

academic side but also on the non-academic outcomes such as school attendance, behaviour 

of learners in school, attitude of students towards school as well as the social skills of 

students. In Zambia, a study conducted by Kyambalesa (2010) established that school 

infrastructure that is well developed does not only provide a learning environment that is 

conducive but boasts the morale of teachers as well as pupils which results in good academic 

performance. That study exposes that the quality of school infrastructure is one of the 

administrative factors contributing to academic performance of pupils. In the case of Kenya, 

Eshiwani (1983), identified the following policy-related factors that lead to poor academic 

performance namely; school resources (such as textbooks in the library and laboratory 

facilities), leadership styles of the head teacher, characteristics of the teacher, and behaviour 
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of students.  

In Uganda, the formal education system is said to have been initiated by the White 

missionaries with the purpose of training children of the colonial administrators such as 

sub-county and parish chiefs and to enhance the functions needed by the colonial government 

(Katerina & Aruda, 2006). This suggests that from the start, the school system was not for all 

and it, therefore, grew to become selective and competitive with fewer and fewer pupils 

continuing to the next level of schooling. It is against this background that in December 1996 

the government of Uganda launched UPE policy in accordance with the government White 

Paper on Education (Ministry of Education and Sports, 2003). Under the policy, government 

was expected to provide free education to a maximum of four children from each family. 

When the implementation of UPE programme started in January 1997, the registration limit 

of four children per family proved difficult, in particular, about the true meaning of a family. 

In the end, government removed this limit and accept every child who wanted benefit from 

primary education under the UPE programme to do so.  

Although the government of Uganda continues to spend a lot of resources on the UPE 

programme, it is claimed that the public schools are not preparing pupils with the technical 

competence, intellect, and problem-solving skills that are essential to pursue successful 

post-primary careers. A number of reports point out that the poor quality performance in 

primary education is a key pointer despite government’s continued investment in the sector 

(see Munene, 2009; Kasirye, 2009; Nanyonjo, 2007; Nishimura et al 2008). A case in point is 

the results of a National Assessment of primary education performance covering a period 

between 1996 and 2012, which suggests that education performance in terms of pupils’ 

numeric, reading, science, and social studies knowledge and skills declined after the 

introduction of UPE.  

Further, a comparative study of private and universal primary education schools’ 

performance in primary leaving examinations (PLE) in Kisoro district of south-western 

Uganda revealed that private schools had better-motivated instructors and pupils, and they 

monitored the effectiveness of teaching-learning process (Mugonjo, 2009). The private 

schools were profit-oriented and aimed at exploiting teachers to do more work with less pay 

as compared to UPE where they are better paid and are sure of pension benefits yet their 

output is less satisfactory. Consequently, the issue of poor academic performance of pupils 

under UPE in Uganda is a great concern to researchers. This study seeks to examine factors 

affecting academic performance of pupils in UPE schools in Lira district.  

This study will be carried out in the context of UPE schools in Lira district. Lira 

District is a District found in the Lango Sub-Region of Northern Uganda. The district has 13 

sub counties, 89 Parishes and 700 villages. It has 146 Primary Schools (Uganda School Guide 

Report, 2019). Lira District is bordered by Pader District to the north, Otuke District to the 

northeast, Alebtong District to the east, Dokolo District to the southeast, Apac District to the 

southwest and Kole District to the west. The main municipal, administrative and commercial 

centre in the district, Lira, is located 110 kilometres (68 mi), by road, southeast of Gulu, the 

largest city in Northern Uganda (Local Government Act, 1997). The coordinates of the 

district are: 02 20N, 33 06E (Latitude: 02.3333; Longitude: 33.1000).  

Much as Lira District Local Government is working towards the achievement of the 

Sustainable Development Goals (SDG), the performance of primary schools at National 
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Assessment remains very poor. Besides, there is hardly any write-up on the causes of the poor 

performance of pupils in UPE schools in Lira district hence the need for the current article to 

fill the gap. On the one hand, the term pupil’s performance is referred to as the ability of 

pupils to do something (Ng’ethe, 2004). On the other hand, academic performance is defined 

as the quality and quantity of knowledge, skills techniques and positive attitudes, behaviour 

and philosophy that learners achieve or acquire (Johnson, 2000). This ability is evaluated by 

the marks and grades that the pupils attain in a test or examination which is done at the end of 

a topic, school term, and year or education cycle (Ashioya, 2009). The scores and grades that 

each pupil obtains can be used to measure the degree of achievement. The quality of the 

grade and the number of candidates who pass in various grades determine the level of 

academic performance in a given class or institution in a given period in a particular 

examination, be it internal or public.  

This study is guided by the Classical Liberal Theory (Harace Mann, 1796-1889). 

According to this theory, all persons are born with a given amount of capacity and abilities 

hence educational systems should be designed with a view to removing barriers of any nature, 

such as economic, gender, geographic, that prevent individuals from developing their inborn 

talents, which enable them to social back-up (Akol, 2018:12).In addition, this theory suggests 

that educational opportunities should be availed to all such that accessing it to be according to 

one’s desire and motivation and not a few individuals are allowed to receive it. The Classical 

Liberal Theory is relevant for this study because it emphasizes on the need for removing 

barriers to educational opportunities. The talents or capacities can be developed through 

educational opportunities that are offered. Equitable distribution of educational resources and 

facilities enhances the pupil’s good performance (Ondieki & Orodho, 2015:6).  

 

1.2  Statement of the Problem 

The education of children is an essential part of the future of any country. The 

government of Uganda adopted the UPE policy to increase access, equity, quality and 

relevance of education with the main goal of providing minimum necessary facilities and 

resources to enable children of school-going age to enter and remain in school until they 

complete Primary Cycle of Education (Ministry of Education and Sports, 1998).  

Nonetheless, various Reports reveal poor academic performance despite government 

commitment and investment in education (Munene, 2009; Kasirye, 2009; Nanyonjo, 2007; 

Nishimura et al 2008). For example, results of a National Assessment of Primary Education 

Performance taken since 1996 to 2012, reveal that primary education performance in terms of 

pupils’ numeric, reading, science, and social studies knowledge and skills deteriorated 

following the introduction of UPE in Uganda. The John Paul II Justice and Peace Centre 

(2014) reveals that the performance of the pupils in all the UPE schools in Northern Uganda 

was either fair or poor, except for a few exceptional urban schools. In that study, although 

everyone in Division I to Division IV is considered to have passed, the preferred performance 

would be all pupils passing in Division one. Approximately half (45.6percent) of the UPE 

schools in Northern Uganda cannot raise any boy in first grade, while more than 86.7percent 

of the schools cannot raise any girl in first grade. The schools which have a record of raising 

some pupils in first grade have only one pupil scoring that grade. While in Lira district, 

pupils’ academic performance in government aided primary schools has remained below 
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standard despite several efforts made by both Government and school administrators to 

improve education in these schools, (Lira District Education Office Report, 2011-2016). 

Consequently, this study documents the factors affecting academic performance of pupils in 

UPE schools in Lira district. 

  

1.3 Purpose of the study 

This study seeks to examine factors affecting the academic performance of pupils in UPE 

schools in Lira district. Consequently, four questions are answered, viz.: what is the effect of 

institutional leadership on the performance of pupils in UPE schools? What effect do political 

factors have on the performance of pupils in UPE schools? What effect do socio-cultural 

factors have on the performance of pupils and how does parents’ involvement affect the 

performance of pupils? 

 

2. METHODOLOGY 

This study uses a desk research technique to collect and analyse data. According to Noble and 

Bestley (2011), desk research refers to secondary data or that which can be collected without 

fieldwork. This means suggests reliance on published reports and statistics and these are 

important sources. In the context of this chapter, the term is widened to include all sources of 

information that do not involve a field survey. This study involves secondary source method 

which includes reports and project documents or similar past research studies conducted in 

either from the study area (Lira district) or other regions, countries. Secondary data sources 

were obtained from literature regarding causes of poor academic performance of pupils under 

UPE schools. Reputable journals, books, different articles, proceedings, magazines, 

newsletters, newspapers, websites, and other sources will be considered. The data was also 

obtained from the existing working documents, manuals, procedures, reports, statistical data, 

policies and regulations. Data is analysed using a document review analysis. According to 

Noble and Bestley (2011), document review process provides a researcher with a systematic 

procedure for identifying, analysing, and deriving useful information from the 

existing documents from other sources. 

3. RESULTS AND DISCUSSION  

This is a desktop research study where related literature works were reviewed and analysed. 

These include journals, articles, books and others. First of all the researcher analysed the 

performance of pupils in 2011 – 2016 in Lira district to confirm to the poor performance of 

pupils in the district (see table 1 below). 

Table 1: Summary of PLE performance of Lira District for six years 

Year Entries DIV-1 DIV-2 DIV-3 DIV-4 DIV-U 

2011 4,231 284 963 1,244 1,528 119 

2012 4,271 212 782 1,213 1,769 204 

2013 4,452 181 787 1,101 1,899 373 

2014 5,359 276 934 1,504 2,291 280 

2015 5,545 319 1,053 1,594 2,065 357 

2016 5,153 224 814 1,286 2,225 449 

Total 29,011 1,496 5,333 7,942 11,777 1,782 

Source: Lira District PLE results from 2011-2016 
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The PLE results summarized above reveals that majority of PLE candidates in Lira District 

passed in weak grades and fail to join secondary.   

 

3.1 Institutional leadership and the performance of pupils in UPE schools  

In a school setting, a leader encompasses such persons at the rank of head 

teacher, teacher and or head of academic or co-curricular department as well as a 

student leader. A leader should possess the ability to affect others so as to achieve set 

goals and objectives in a school environment. According to Robinson et al (2008), 

there are six dimensions of school institutional leadership, namely; establishing goals and 

expectations, strategic resourcing, planning, coordinating and evaluating teaching and the 

curriculum, promoting and participating in teacher training and development, and ensuring 

an orderly and supportive environment. These institutional dimensions have an effect 

on the performance of pupils in a school setting in a number of ways:  

A study by Gyasi et al (2016) reveals that school leaders, such as head teachers, 

who possess and are equipped with leadership skills, have an effect on the progress of a 

school and on academic progress. These findings affirm that out of the 104 teachers 

studied, the majority (51percent) of the respondents agreed that they are “satisfied” with 

their head teacher’s style of leadership on academic performance, which also affects the 

quality of performance among pupils in Ghana. This is followed by 34.6percent of the 

respondents who indicated that they are “very satisfied” with their head teacher’s style of 

leadership on the academic performance of pupils. These findings reveal that the 

performance of learners increased by approximately 59.8percent due to appropriate 

leadership styles employed by head teachers in their respective school. The above study 

established that institutional or school leadership has a positive impact on academic 

performance. Nevertheless, some of the school leaders, especially head teachers, do not 

gain the confidence of stakeholders so as to encourage terms that can enhance better 

academic performance. This can be an indicator that leadership is about exhibiting 

confidence in both the learners and other stakeholders in the school so as to promote good 

learning outcomes. According to Gyasi et al (2016), in order to integrate school leadership 

with teacher training institution, training in the art and science of leadership so as to 

groom a leader right from school is necessary.  

According to Mwangi (2011), institutional leadership exhibited in terms of 

engagement of the school principal, demonstrates commitment, sensitivity to and focus on 

continuous improvement, as well as openness to information and varied views have a 

positive influence on the academic performance of pupils. For example, the findings of 

Mwangi indicate that 67.6percent of the school principals commit themselves towards the 

quality of teachers and consultative decision-making processes hence the academic 

performance of pupils in a school increases by 70.1percent. However, a study by Garwe 

(2014) pointed that the engagement of school leaders, their commitment, sensitivity to and 

focus on continuous improvement, and openness to diverse views of the public has no 

impact on academic performance of learners in the rural schools of Kenya. This suggests 

that, in some measure, there is a negative relationship between institutional leadership and 

academic performance of learners. For example, the above findings reveal that 54.8percent 
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of the school head teachers who provide “good” leadership styles do not realize better or 

improved academic performance. Yet, these schools score only 40.1percent in “good” 

grades.  

Garwe (2014) proposed the need to establish a valuable national quality assurance 

formation or organization in making sure that institutions of learning are supported in the 

global quest for quality and for better academic performance of learners. This denotes that 

even if a leader exhibits all their leadership skills, as long as there is no valuable national 

quality assurance agency, there will be continuous poor academic performance of learners. 

This argument corroborates with Sammons et al (2011) who found it necessary for a 

national education agency to monitor school institutional leadership so as to realize a good 

academic performance of leadership in first countries such as England.  

In a study by Eliezar (2017), it is pointed out that the institutional leadership of the 

school has an effect on the academic performance of learners in school examinations. A 

separate study conducted by Wekesa (1993) suggests that concerning the means to 

promote student administration through institutional leadership styles, school leaders, 

especially the head teacher, should develop a system of administration for preparing a 

good vision, mission and relationship with students as well as helping pupils to achieve 

success by providing leadership directions. Eliezer (2017) further notes that good 

institutional leadership improves success in the performance of students. However, when 

teachers involve pupils in classroom activities such as encouraging them to reflect on their 

own learning and development of a language of learning, it helps pupils to attain better 

academic performance. Although it is an indirect effect, Leithwood and Riehl (2003) 

suggest that school leadership has a significant influence on the performance of a learner. 

The above study, which was conducted in Egypt, notes that there are particular behaviours 

which a school leader should possess so as to enhance the academic performance of a 

learner. They include giving feedback, modelling the useful learning instructions, 

soliciting diverse views of education stakeholders and the general public, supporting 

teamwork, creating provision for teachers for further training, appreciating the work of 

teachers as well as distribution of the instructional resources needed by the teachers.  

3.2 Political factors and the performance of pupils in UPE schools  

Political factors are among the most pressing issues influencing the performance of 

learners in UPE schools. A study by Akrofi (1985) reveals that political factors exhibited 

through lack of obligation on the part of state and the district authorities affect progress in 

academic performance of primary schools. Further, lack of government commitment, in terms 

of limited allocation of resources in schools within the rural setting, affects the performance of 

learners. This view was true for pupils in rural Nigeria where poor investment from 

government towards rural schools affected their academic performance for many years. Akrofi 

(1985) further indicates that between 1960 and 1970, majority of learners in primary schools in 

the Province of Bulawayo in Zimbabwe were ungraded because of poor performance in the 

National examinations. The same study shows that poor academic performance is a result of 

lack of obligation on part of the state and the district authorities.  

According to Ssenkabirwa and Miti (2010), a number of government leaders have used 

their power and or offices to effect on teachers’ transfers and distribution of school facilities 

which has in turn negatively affected the performance of pupils in UPE in rural settings of 
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Uganda.  From the above research, it can be noted that a number of teachers in Uganda have 

taught in a school for more than five years because of their influence in government to have 

them retained in a school of their comfort. The finding further indicates that approximately 

60percent of the teachers in urban schools in Uganda do not want to be transferred to rural 

schools and this is one of the factors for poor academic performance of pupils in rural settings 

in Uganda. On the contrary, Ntuyo (2017) established that a number of teachers have not stayed 

in a school for a year; they are transferred due to their political influence.  Hence, this has 

prevented transfers, exchange and effective impartment of knowledge on learners.  

According to Usman and Yahaya (2015:31), the education managers have portrayed a 

state of ignorance on power and responsibilities in primary education. For example, the 

government of Nigeria initiated policies on education but lacking established strategies for 

activating these policies. As a consequence, approximately 60 percent of pupils in rural schools 

perform poorly due to ignorance. 

3.3. Socio-cultural factors and academic performance of pupils in UPE schools  

A study by Malmberg and Sumra (1998) on Socio-cultural factors and Tanzanian 

primary school students’ achievements and school experience, reveals that the highest 

performing students in Tanzania have a conducive classroom environment more positively 

and feel less social anxiety than the low performing students. Further, the use of Kiswahili 

language, at home, is associated with positive school knowledge. The study contends that the 

performance of learners is less associated with the use of local tongue in rural schools. Also, 

level of education among parents is not correlated with academic performance in schools. 

Unlike the lowly educated parents, more highly educated parents have put their children in 

better-performing schools. Learners in the urban better-performing schools experience school 

more positively than in the poor performing urban schools. For example, the findings of 

Malmberg & Sumra (1998) and Mucee et al (2014) indicate that majority of learners fail to 

pass national examinations due to Socio-cultural factors such as gender preference, early 

marriages, unplanned pregnancies, child labour and female genital mutilation (FGM).  

Wambugu (2012) posited that the way people lives has an effect on the learner’s 

academic performance. For instance, the author pointed that traditional practice such as 

marriage (early marriage) has been all over in rural Kenya by about 70percent in years 2000 – 

2005 and this has negatively affected the academic performance of girl child in rural Kenya. 

The performance of learners has decreased by 30percent compared to the national statistics of 

28percent. In addition, Vavrus & Larsen (2003) noted that even Tanzanian rural communities 

which did not practice female circumcision as a traditional belief valued the girl child as a 

material for money. In return, such parents receive animals or monies in exchange for their 

daughters. Vavrus & Larsen (2003) further reported that such parents believe that their girls 

would not come back home and get married since their daughters may get used to other social 

life from school.   

Another key socio-cultural factor affecting the academic performance of pupils in 

UPE schools is child labour (Duflo, 2012). Even though this vice is a socio-cultural a 

problem to both sexes, girls are become more affected than boys in the East African countries 

of Kenya and Tanzania; Uganda is not spared either. According to Ng’ethe (2004), child 

labour forces a school going child to remain out of school doing disproportionate work on 

full time. Hence, there will be no time for such a child to spend and concentrate on any 
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school activity including academics. This affects both the retention of pupils as well as their 

academic performance in school. In a statistical finding, Duflo (2012) reveals that in Kenya, 

the academic performance of primary school pupils declined from 35.5percent in 2010 to 

25.7percent in 2011 as a result of child labour. This shows that approximately 6,789 cases of 

child labour are reported to police every year.  In addition, Mucee, et al (2014) maintains 

that cultural factors such as gender preference, early marriages, unplanned pregnancies, child 

labour and female genital mutilation (FGM) have a negative consequence on the performance 

of pupils in UPE schools. 

3.4. Parental involvement and the performance of pupils in UPE schools  

The involvement of parents in the education of their children has been identified as 

one of the key contributory factors in overall levels of academic attainment in primary 

schools (Marie, et al., 2004). Parental involvement includes, though not limited to; 

partaking in school activities such as parents meetings with teachers or taking part in the 

education of children through informal classroom participation. For example, the above 

study indicates that in the Zambian city of Lusaka, the involvement of parents contributes 

63.0percent towards enhancing academic performance of learners. In the same way, 

Gonzalez-De’Hass (2005) posits that when parents participate in their children’s academic 

activities in school, academic enthusiasm, as well as performance, improves. As a 

consequence, the impetus of learner towards learning and understanding of a subject area 

improves thus supporting pupils’ academic performance as well.  

A study conducted by Martinez (2015) shows that learners whose parents are 

involved in school activities are more likely to perform better than other leaners whose 

parents are less concerned of their pupil’s academic performance in schools. In addition, it 

is noted that such learners are more likely to attend regular attendance in school, remain in 

school and complete the academic cycle. However, a study by Koskei (2014) contradicts 

the above findings by stating that parental involvement in school activities does not impact 

on the learner’s academic performance except a combination of several factors such as 

home environment and quality of teaching.  

 

4. CONCLUSION AND RECOMMENDATIONS 

From the findings of this study, it can be established that school leaders such as head 

teachers who possess and are equipped with leadership skills have an effect on their schools 

and on academic work of pupils in those schools. That political factors exhibit such as dearth 

of obligation on the part of the state as well as the local government authorities affect the 

academic performance of pupils in UPE schools. A dearth of government commitment in 

terms of limited allocation of resources to schools in rural areas affects the performance of 

learners. Selected cultural factors have a negative consequence on the performance of pupils 

in UPE schools. Parents’ involvement is a key factor in overall levels of attainment in schools. 

Arising from this study, it is recommended that: In an effort to build on institutional school 

leadership in terms of leaders’ engagement, commitment, sensitivity to and focus on 

continuous improvement, and openness to diverse views of the public in Lira district schools, 

there is need for an establishment of valuable national quality assurance agency to ensure that 

UPE schools are supported in their quest for a better academic performance of learners. In 

addition, there is need for a national education agency to monitor school institutional 
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leadership so as to realize a good academic performance of pupils in UPE schools. The 

school system should be realigned to force parents to get involved in key school activities.  
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